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The Sorrell Foundation was asked by the 
Department for Education and Skills (DfES) to 
engage school pupils in a conversation about 
personalised learning, and to investigate its 
potential at both primary and secondary level 
by exploring five practical ideas.

Personalised learning is the formal term for 
an approach that develops education around 
the needs, interests and abilities of individual 
pupils. It has the potential to personalise the 
individual’s engagement with, and response to, 
the curriculum. Its aim is to nurture the unique 
aptitudes of every pupil so that they are able to 
participate fully in education and achieve the 
highest standards. The research focuses on pupils 
exploring the benefits of making learning personal 
to them rather than personalising the curriculum.  

At a time when widening inclusion and raising 
standards in school education are vitally important, 
ideas to apply personalised learning in the 
classroom have a special resonance. But what do 
the pupils themselves think about how they learn? 

There is a wealth of academic research about 
how children learn, the nature of intelligence 
and ways to engage with them. But there is little 
about how young people view the concept  
of learning in their own way and to suit their 
own interests. 

Introduction  
a conversation with 
young learners1

Through the joinedupdesignforschools 
programme, set up in 2000, the Sorrell 
Foundation has gained valuable experience in 
creating a conversation with pupils in schools 
across the UK, and developed a process to give 
young people a voice. 

Joinedupdesignforschools has linked 700 
pupils from 60 schools across Britain with world-
class designers to identify what they would like 
improved in their schools. Importantly, it puts 
those pupils in the driving seat, as clients whose 
views are listened to and taken seriously. As future 
citizens, the whole experience is relevant and 
fruitful in terms of developing life skills in such areas 
as communication, negotiation and teamwork.

This work goes right to the heart of what the 
personalised learning debate is all about: the 
search for an individual path within the powerful 
and necessary framework of conformity in school 
organisation and curriculum.  

   To find out what pupils felt about five ideas 
for personalised learning, the Sorrell Foundation 
research team visited 30 schools (8 primary and 
22 secondary) during June and July 2004. More 
than 2,000 pupils were engaged in a conversation 
focused on how they would like to learn. The 
methods, results and implications of the study 
form the basis of this publication. 

The majority of pupils responded positively 
to the concept of personalised learning, and 
they were pleased to have the opportunity to 
express their thoughts and opinions. Perhaps 
we should not be overly surprised by this. In the 
age of the iPod, young people are completely 
at ease with the concept of personalising 
their music and are equally at ease with what, 
with apologies to Apple, might be more 
appropriately called iLearning.

‘ Of course learning is 
important. Without 
learning, you don’t 
know anything. And  
without knowledge, 
how can you take part 
in the world?’ 
 
Girl, 14
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Ideas for personalised learning are taking  
shape in a period of physical, social, educational 
and political change, factors that have great 
impact upon young people and their potential 
engagement with their learning. 

Physical change 
Over the next 10 to 15 years, the Government 
will spend around £2 billion a year on the 
Building Schools for the Future programme. This 
record level of investment in school buildings 
will transform primary and secondary schools 
all over the country. This represents a rare 
opportunity that is unlikely to be repeated  
in our lifetime. 

As school buildings are reshaped physically, 
should we not rethink how we engage pupils 
in learning at the same time as we rethink the 
physical environments in which they learn? 

Social change 
School pupils in multi-cultural Britain today come 
from more diverse backgrounds than at any time 
in the history of our school system.

The traditional approach to learning, with 
its roots in late 19th-century and early 20th-
century educational philosophies, based on a 
homogenous culture in a different era, remains 

intact today. The growing need to deliver 
improvements in school performance and raise 
levels of social inclusion and responsibility is 
leading to new thinking on how to personalise 
learning for each pupil and help create 
improvement in school performance.

There is currently a strong educational focus 
on citizenship, community and respect, as 
schools are encouraged to play a key role in 
shaping tomorrow’s citizens. The Foundation’s 
experience of working with ‘client teams’ of 
pupils on joinedupdesignforschools is that they 
rise to the challenge of being good citizens 
by making practical decisions for the good of 
themselves and the school. In a similar way, the 
ideas for personalised learning discussed in this 
report could act as a platform for learning about 
citizenship through practical experience.    

Educational change 
Within the education context, there is no 
doubt that there is now impetus for change. 
Traditionally, pupils have often been passive 
recipients of their education. In recent decades, 
there has been a positive move to help pupils 
become active participants in their learning 
experience.

Progressive thinkers in the field would 
like this to go further: they are openly 
advocating reform of the system, and a 
reconfiguring of priorities to introduce more 
individual and flexible learning in schools. 

The Tomlinson Report on Curriculum and 
Qualifications Reform in the 14-19 age group 
(October 2004), proposes a greater focus 
on ‘the provision of clear and meaningful 
choices, which stretch and excite’ learners, 
can be ‘tailored to their needs, interests and 
aspirations’ and can ‘materially advance 
them towards their goals in adult life.’ 

A publication by Demos for the DfES, by 
Charles Leadbetter, discusses the potential 
for a transformation that puts ‘the needs and 
wants of individual learners at the heart of 
the system’. The publication, Learning About 
Personalisation (2004), argues that the issue 
cannot be seen in isolation: ‘It needs to be 
understood as a characteristic and a culture 
of a whole learning process.’ 

Personalised learning could bring 
together these strands of progressive 
thinking, and pave the way for all pupils to 
benefit from a greater sense of ownership 
and choice over how they learn.

Political change
Personalised learning itself may not be a new 
idea. But what is new is the political urgency 
that underscores the mission to nurture the 
unique aptitudes of every pupil, so that they 
are able to achieve their potential.

Politicians are becoming more receptive 
to the ‘push for personalisation’. There is 
an impatience in Government with the 
perceived failure of the traditional model in 
many schools to deliver what is most needed: 
more pupils achieving better results, greater 
participation and fewer exclusions.     

By personalising the learning process, it 
is argued that pupils will be able to engage 
more and identify their own learning goals. 
And as part of this engagement, their 
perceptions of the value of education could 
also be increased.  
 
Against this physical, social, educational and 
political background, the Sorrell Foundation 
set out to discover what pupils think about 
the issue. Not the academics or the policy 
makers, but the pupils. 

Context
a climate of change 
in schools2
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Proposals
five practical ideas for 
personalised learning 3

Idea 1  
Learning How To Learn 
This idea focuses on 
determining individual styles of 
learning. Pupils were asked to 
consider the following:  

You could have a weekly lesson 
where you explore different ways 
of learning. You might prefer 
working alone, or whilst listening 
to music; you may prefer working 
in groups, or working in a new 
environment. You don’t know 
until you try. This would be your 
chance to explore the many 
different ways in which you could 
learn. What do you think?

Idea  2  
Learning Diary
This idea focuses on creating 
a learning record. Pupils were 
asked to consider the following:  

You could keep a record of your 
achievements to show people 
(your family, your friends, your 
teachers) what you’ve done. 
What you put in it, and how you 
would present it, is up to you but 
your teachers will advise you. 
Your record would become more 
detailed as you get older. What  
do you think?

Idea 3  
My Time
This idea focuses on having 
personal time to talk about 
learning. Pupils were asked to 
consider the following:  

You could have a weekly meeting 
with a teacher or a mentor (or a 
combination of people you feel 
happy talking to) to help you 
build a picture of where you are 
with your learning. You choose 
exactly what you want to talk 
about – you could tell them what 
you enjoy doing, what you don’t 
enjoy doing, your hopes, your 
fears. This would be all about 
YOU and would be a chance for 
you to fill in the gaps of what  
you want to achieve. What  
do you think?

Idea 4
Masterpiece
This idea focuses on pupils 
creating their own special 
‘exhibition’ of a favourite subject 
or hobby. They were asked to 
consider the following:   

At the end of each key stage at 
school, you could create your 
own project to show what you’ve 
learnt. This wouldn’t just be about 
what you’ve done at school, but 
could also be about what you’ve 
learnt outside school. It could 
be about your own interests, or 
about how you’ve applied what 
you’ve learnt in school to things 
you do outside school. You get to 
choose how you present this – in 
a picture, a project, a DVD, a talk, 
an outing – whatever you think is 
the best way to show others what 
you’ve learnt. What do you think?

Idea 5 
Legacy Project 
This idea focuses on pupils 
leaving their mark on the school 
in a positive way. They were 
asked to consider the following:   

You and a group of friends could 
spend time on a project to mark 
the end of your time at school (or 
at the end of each key stage). You 
would work in a team to make 
some sort of mark for people to 
remember you by. You could do 
something for the school (like 
building a nature garden) or 
something for the community 
outside school (like putting on 
a play at an old people’s home). 
You get to choose exactly how 
you want to leave your mark. You 
will get help to make your project 
happen. What do you think?

The DfES proposed four 
ideas for ways in which 
the school experience 
could be personalised 
to enable pupils to 
better engage with their 
learning: Learning How 
to Learn; Learning Diary; 
MyTime; and Masterpiece. 
The Sorrell Foundation 
proposed a fifth practical 
idea:  the Legacy Project. 
The texts shown were 
used in secondary pupils’ 
questionnaires, and were 
simplified for primary pupils.
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The Sorrell Foundation ran workshops in 
30 schools around the country, to begin a 
conversation with pupils on the five ideas for 
personalised learning. More than 300 pupils 
engaged directly in the research as special 
advisers, and they in turn became researchers to 
gather responses from a wider group of nearly 
2,500 pupils. Teachers were also given the chance 
to contribute their opinions. Both pupils and 
teachers reacted positively; the pupils especially 
welcomed being listened to.

Research design
The research methodology was designed to 
probe pupil opinions in two main areas: first, their 
experiences in school, the extent to which they 
feel involved as agents in their own learning and 
the barriers they face; and second, their responses 
to the five ideas, and their perspectives on the 
notion of personalised learning and what it could 
mean for them. 

In order to capture the broadest possible 
response, the research design incorporated 
quantitative and qualitative methods. Data was 
collected from 8 primary and 22 secondary 
schools, from pupils aged between 5 and 18, 
across a wide geographical area within England, 
from Gateshead to Penzance.

Teachers selected the pupils to take part in the 
exercise and played a vital and supportive role 
in the process. In each school, pupils formed a 
team of special advisers who were chosen as a 
cross-section of the school community, ideally to 
include some pupils for whom current learning 
methods were not necessarily working. A total of 
339 pupils took on the role of special advisers.

Process
how the research  
was conducted 4
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Workshops
Each pupil team attended a preliminary 
workshop with the Sorrell Foundation. The 
workshops were audio-recorded and scribed, 
and some filmed. In this first workshop the pupil 
teams were introduced to the personalised 
learning research project, and their role within 
the exercise was explained to them. Each 
workshop began with a general discussion about 
learning and its importance, and what hinders 
or assists their learning. This acted as a frame 
for subsequent discussion of the five ideas for 
personalised learning.   

The Sorrell Foundation researchers explained 
each of the five ideas in turn to the pupil teams, 
who discussed which aspects of each they liked 
and disliked, and then proposed their own ideas 
for personalising their learning. They teamed up 
in pairs and completed questionnaires about 
the five ideas proposed, which yielded both 
qualitative and quantitative data (see appendix). 
They were asked to assess each idea as ‘good’, 
‘ok’, ‘bad’ or ‘unsure’, and were also prompted for 
further detail of how they felt about each.

This was a practice for their role as researchers 
themselves. Over the following two weeks they 
interviewed up to 10 other pupils within their 
school about the personalised learning ideas   

 
 
 
 
 
 
 
(so creating a potential of 3,000 pupil responses). 
Some pupil teams also held assemblies to explain 
their involvement in the research project to the 
rest of their school.

Two weeks later, the Sorrell Foundation 
researchers returned to the school for a second 
workshop, in which the pupil teams reported 
back their findings and their perceptions of how 
the ideas for personalised learning had been 
received by their peers. This generated further 
qualitative data. They also discussed how their 
opinions had changed, or been confirmed,  
over the course of their research. 

The full data set consists of 2,414 pupil 
questionnaires, scribes’ notes and recordings 
from 60 workshops (30 schools, each with two 
workshops), film footage from 5 schools, and 10 
questionnaires from the head (or senior) teachers 
of some of the schools involved. 

So what did the pupils have to say  
about learning?

Learning Diary 
You could keep a record of your 
achievements to show people (your 
family, your friends, your teachers) 
what you’ve done. What you would 
put in it, and how you would present 
it, is up to you but your teachers will 
advise you. Your record would 
become more detailed as you 
get older.

What do you think?
Tick one of the icons and tell us 
your thoughts.

..............................................................................................

..............................................................................................

..............................................................................................

..............................................................................................

..............................................................................................

..............................................................................................

..............................................................................................

..............................................................................................

..............................................................................................

good ok bad unsure

Learning Diary
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Planning and Preparation
–  Each school appoints a team of 10 special advisers to 

help research into personalised learning

Workshop 1
–  Pupil teams of special advisers discuss the value of 

learning, as well as opportunities for, and barriers to, 
their learning

–  The Sorrell team introduces the five ideas for  
personalised learning. The pupils discuss what they 
like and dislike about each idea, and how they would 
like to personalise their own learning

–  Pupil teams are briefed on how to conduct a school 
survey, and practise filling out questionnaires in pairs

Pupil research 
–  Over a one- to two-week period, the pupil teams 

become researchers and use questionnaires to 
interview up to 10 other pupils in the school about 
personalised learning

–  Some pupil teams hold assemblies to introduce the 
idea of personalised learning to the rest of the school

Workshop 2 
–  Pupil teams report back their findings to  

the Sorrell team
–  They also discuss how their views of learning and of 

the ideas for personalised learning have changed 
over the course of their research

Evaluation and dissemination of research

The Process

Process



The workshops began with a conversation 
about learning, its importance, and what 
pupils like and dislike about learning. This 
preliminary conversation acted as a frame for 
the subsequent discussion about the five ideas 
for personalised learning. In the research it has 
not always been possible to capture details of 
the age and gender of the speaker. Quotations 
are therefore followed by this information, if 
known, and are otherwise followed by ‘primary’ 
or ‘secondary’, unless implicit in the text.

About learning
Both primary and secondary pupils feel that 
learning is important because it prepares them 
for future work and life. Primary pupils say it 
helps them to get a ‘good job and get rich’, and 
move on to the next stage of education. 

Secondary pupils have a similar response, 
but talk about learning allowing them more 
choices in life and giving them more self-
esteem, confidence and self-respect: ‘It helps 
you to understand how your brain works and 
why you think of things. It helps you to be more 
confident in life.’ Pupils link learning with the 
development of their social skills, citizenship, 
and helping to increase their acceptance of 
others: ‘You learn so you can know about 

people around, so you tolerate different races 
and cultures’ (secondary). 

They also have an appreciation of the intrinsic 
benefits of learning: ‘I want to understand 
because if you don’t understand you fear, and  
I don’t want to fear anything’ (secondary).

Opportunities and barriers to learning 
Pupils appreciate learning that helps them gain 
life skills and dislike learning they see as having 
no present or future value. However, many 
appreciate that the relevance of some aspects 
of school only becomes apparent later in life or 
later in their school career, ‘It feels weird to take 
a subject you don’t really like, but you know that 
you should take it for your future success and 
job’ (secondary).

All pupils are articulate about the negative 
aspects of their learning experience, especially 
having to deal with material they consider to 
be inappropriate, irrelevant or boring. Pupils 
commonly cite repetition (of teaching material, 
activity or structure) as a barrier to their learning, 
which leads to them switching off: ‘Every class 
is the same. You write stuff down and then 
you do a test and then you start a new subject’ 
(secondary). However, some actually like 
repetition as they find it helps them learn:  

‘I prefer it when we go over things’ (secondary). 
Pupils identify teaching methods and teachers’ 

attitudes as potential barriers to, or support for, 
their learning. Some pupils experience anxiety 
and tension answering questions from their 
teachers, fearful that they might be wrong: 
‘[They] shouldn’t embarrass us when we don’t 
know, they should help’ (primary). Most pupils 
resent the time teachers spend sorting out other 
pupils’ behavioural problems, feeling that their 
teachers tend to focus on bad rather than  
good behaviour.

Secondary pupils are more aware of 
differences in each other’s learning styles and, 
also at primary level, are aware that there is not 
one pace, method or structure to suit all. Also, 
that there is often a difficulty in matching pupils’ 
and teachers’ expectations. Some complain 
that ‘Mentors are only given to those who are 
struggling but the high achievers are ignored’ 
(secondary), while others say that ‘It’s annoying 
when the teachers concentrate on the smart 
people’ (secondary).

Many secondary pupils value the potential of 
group work because it can improve their social 
skills and interactions with peers, though most 
would prefer to choose who they work with. 
‘You shouldn’t have to sit in the seating plan 

because the people you sit next to, you may not 
like, so you might not want to discuss anything 
with them and then you don’t learn as much’ 
(secondary). Others prefer to work alone as there 
is less noise and distraction. 

Movement and activity are seen to be 
important. Primary pupils in particular enjoy 
what they consider to be stimulating lessons 
such as art or science and those involving 
movement and singing.

Secondary pupils point out that they feel that 
decision-making happens above their heads, 
that power lies with teachers or government, 
and they feel excluded from the process: ‘They 
don’t let you have an opinion of what happens 
in the classes’ (secondary).  
 
Ultimately, pupils are very aware of the 
opportunities for, and barriers to, their learning. 
They would like more choice, not only in 
seating plans and timetabling, but also in their 
school environment and learning methods. 

Conversations 
about learning5
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‘  You can’t take in all the information if you are 
stressed. It would affect your learning. If you  
feel good about yourself you will learn.’  
Primary pupil 
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During workshop 1, the pupil teams  
of special advisers discussed the value  
of learning, as well as opportunities for,  
and barriers to, their own learning.

The Sorrell Foundation team introduced  
the five ideas for personalised learning and  
the pupil teams were briefed on how to  
conduct a school survey. Each workshop  
was audio-recorded and scribed.

Conversations about learning



After the conversation about learning, the 
Sorrell Foundation introduced the five ideas for 
personalised learning. Each idea was discussed 
in turn and pupils gave their feedback. They 
then completed questionnaires in which they 
assessed each idea as ‘good’, ‘okay’, ‘bad’  
or ‘unsure’.

Pupils are very positive about the five ideas: 
My Time (the least popular idea) received a good 
or okay response from over 70 per cent of pupils; 
three-quarters of respondents rate the Learning 
Diary and Masterpiece as good or okay; and 
more than 80 per cent describe Learning How  
To Learn and the Legacy Project (the most 
popular idea) as good or okay.  

18 19Findings

?
Good OK Bad Unsure No answer

Boys Girls

?
Good OK Bad Unsure No answer

Boys Girls

Findings
research responses 
and results6

Five ideas for personalised learning

Idea 1  Learning How To Learn 

Idea 2  Learning Diary

Idea 3  My Time

Idea 4  Masterpiece

Idea 5  Legacy Project
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Learning How to Learn appeals to pupils 
because it accommodates different learning 
styles, providing ‘an opportunity to learn the 
way that suits you’ (boy, 13). They can see how it 
could potentially give them greater control and 
choice over their own learning. Some see it as 
a set lesson, others ask if it would be involved 
in each subject rather than a specific lesson. 
Some secondary pupils feel it is too late in their 
school careers or that they already know which 
learning styles suit them best. There is, however, 
an appreciation that others have different 
needs to their own and most have an openness 
to try different methods: ‘I think I want to 
learn differently’ (boy, 11). Primary pupils are 
also aware of wider support systems for their 
learning: ‘If your parents are not supportive you 
can find alternative study methods’ (boy, 11).

Secondary pupils feel that Learning How 
to Learn has the potential to help with their 
revision and value it as a way to ‘keep track on 
the way you learn’. A few pupils, especially at 
primary level, are concerned about the balance 
between learning in general and identifying 
how best to learn. Some older pupils are aware 
that this changes over time according to 
context, motivation and increased knowledge.

Some pupils like the aspect of having 
control and autonomy over their own learning 
choices, but don’t feel that all pupils would 
manage to cope with this independence: ‘You 
would have to trust kids to learn doing their 
own things’ (secondary). They also question 
the relevance, effectiveness, frequency and 
resourcing of Learning How to Learn. Some 
pupils are concerned they might ‘lose important 
time for other lessons’ (secondary). They ask: 
Would a weekly lesson be too often? Would 
specialist teachers be required? Would there be 
adequate space for such a lesson? How would 
it differ from a Study Skills lesson? Would it be 
an individual lesson or incorporated within all 
lessons across the curriculum?

While Learning How to Learn supports 
curriculum development, pupils can see it also 
has potential beyond their studies, as a tool that 
could benefit them in life generally, helping 
them appreciate the idea of learning from all life 
experiences, identifying their unique skills and 
nurturing their personal development.

Idea 1  Learning How To Learn 
determining individual styles  
of learning
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Learning How to Learn is the second 
most popular idea overall, with 61.22% 
of pupils considering it to be a good 
idea. It also sees the lowest percentage 
of pupils rating it as bad (5.58%), and 
has the highest response rate overall; 
only 0.27% of forms were left blank. 
Very few (6.89%) are unsure about the 
idea and, overall, pupils tend to be very 
positive in their assessment; 87.26% of 
pupils say it is either good or okay.

20 21

Learning How to Learn is more 
popular among secondary pupils 
(where it ranks as their favourite idea) 
than at primary level (where it ranks 
third) – see appendix. There is little 
difference in terms of the percentages 
of each (an average of 61.92% of  

secondary pupils say it is good, 
compared with 60.52% of primary 
pupils), but this is due to the younger 
pupils generally being more positive 
in their assessment of the five ideas.

An average of 5.28% more 
secondary pupils think that Learning 

How to Learn is an okay idea (28.68% 
compared with 23.40% of primary 
pupils). More primary pupils feel 
unsure (9.13% compared with only 
4.67% of secondary pupils) or think it 
is a bad idea (6.95% compared with 
4.20% of secondary pupils). 
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Idea 1  Learning How To Learn 

Learning How to Learn



‘ I like working  
in a team so I 
don’t get worried 
if I get stuck.’ 
Primary pupil

‘ The teachers 
should open up 
their minds and 
use this method 
as well.’  
Girl, 14 

‘ If you don’t 
know how to 
learn properly 
you won’t learn 
much, and if 
you don’t know 
you’re good,  
you won’t reach 
your goal.’  
Girl, 10

22 23

Of all the ideas for personalised 
learning, Learning How to Learn sees 
the closest congruity between boys’ and 
girls’ responses (there was an average 
of only 2% difference between them). 
Their responses are in tandem with 
the overall contrasts between primary 
and secondary level, with secondary 
pupils concentrating their responses 
upon good and okay, and more primary 
pupils feeling unsure or that Learning 
How to Learn is a bad idea.
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The Learning Diary ranks third 
favourite overall (see appendix), 
with 52.08% of pupils considering 
it a good idea. It also receives the 
second highest percentage of pupils 
believing it to be a bad idea (13.47%). 

Reaction to this idea revealed the 
greatest disparity between the age 
groups. The Learning Diary ranks fifth 
among the ideas for secondary pupils: 
38.46% say it is a good idea, and 19.26% 
think it is a bad idea. Conversely, 
primary pupils are much more 

receptive to the idea of a Learning 
Diary, and it ranks as their second 
favourite, with 65.69% considering it  
a good idea, and 7.67% a bad idea.

Responses from secondary pupils are 
much more evenly split between good, 
okay, bad and unsure compared with 

primary pupils, who are more inclined 
to assess the Learning Diary as a good 
idea. In fact, secondary responses vary 
by 27.08%, and primary responses 
by 58.02%, between the highest and 
lowest percentages.
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Idea 2  Learning Diary

Primary pupils were much more receptive to the 
idea of a Learning Diary than older pupils, perhaps 
because they are much more familiar with this way 
of recording their experiences and noting their 
achievements. However, secondary pupils can also 
see a positive aspect to the Learning Diary. 

In their responses, younger pupils put an emphasis 
on the past and see it as something to look back on, 
while secondary pupils consider the Learning Diary 
as having future relevance. Primary pupils regard it as 
a tool for recording their experiences, a time-line that 
could be used as a marker of achievements, progress 
and memories. They are aware that ‘You might 
sometimes feel sorry that you have done nothing 
good, but actually you might have done loads of 
brilliant things but it’s just that you can’t remember 
what you’ve done.’  Secondary pupils see it more as a 
tool for planning, revising and assessing their learning, 
especially in relation to life beyond school, such as 
applying for jobs or further education: ‘You’ll have the 
record for the rest of your school life so you can see 
how much you have progressed’ (girl, 13).  

Assessment is an issue for many pupils: ‘How 
will it be marked and who would be assessing it?’ 
(secondary). Some think the Learning Diary should 
be evaluated, otherwise there wouldn’t be a point to 
it and it would be harder to motivate themselves to 
work on it. Others think it shouldn’t be assessed. 

Some secondary pupils feel that they already 
have something similar, or suggest that the inclusion 
of learning from outside school would make it less 
‘official’, and therefore more appealing. Pupils also 
question whether the Learning Diary would have  
to be completed in their own time. They ask: Would 
they have time to do it? Would it be obligatory? If so,  
it could be less interesting for them. 

Some older pupils think it an ‘immature idea’ 
(secondary) that might unnecessarily increase their 
workload, and see it as more appropriate for younger 
pupils. Primary pupils are generally more positive 
about the Learning Diary, perhaps because they are 
more used to reflecting upon and recording what 
happens inside school and out, whereas secondary 
students perceive more of a division between the 
two: ‘[You] shouldn’t mix hobbies and school work’ 
(girl, 13).

In the responses it is evident that some pupils 
worry about others judging their work. They have a 
lack of confidence in seeing their work potentially 
being exposed to others. But some appreciate that it 
would also provide an opportunity to acknowledge 
their achievements and could, potentially at least, 
make them feel more positive about themselves: 
‘[It] is a very good idea because you can feel proud 
of yourself when you are down or not feeling good 
about yourself’ (primary).

Idea 2 Learning Diary
capturing and listing a record 
of achievements 

24 Learning Diary



‘ You can show 
your kids and it 
can run through 
the family.’ 
Primary pupil

‘ I don’t have any 
achievements so 
I wouldn’t have 
anything to put 
in it.’ 
Secondary pupil

‘ Good idea to  
list all your 
achievements...
then it gives you 
that extra boost 
to do more.’ 
Secondary pupil

24.44

16.37

11.89

46.28

1.02

The Learning Diary also sees the 
largest disparity between boys’ and 
girls’ responses. It is less popular 
among boys, where it ranks fourth, 
with 46.28% saying it is a good idea. 
This contrasts with the girls, 57.87%  
of whom consider the Learning Diary 
a good idea, ranking it third.             
        The main differences in opinion 
occur between the amount of pupils 
considering the Learning Diary a good 
idea or a bad idea (proportions of those  

responding okay and unsure do not 
vary so much between the genders). 
Almost 12% more girls than boys see 
the Learning Diary as a good idea, and 
nearly 6% more boys believe it to be  
a bad idea.

The disparity of responses between 
the different age groups is particularly 
noticeable among girls. It is the 
favourite idea for primary girls, 73.45% 
of whom say it is a good idea, and the 
least popular idea among secondary 

girls, where 42.29% think it is a  
good idea. 

A similar pattern can be observed 
among the boys, with 21.63% 
considering it to be a bad idea 
at secondary level (the highest 
percentage of boys assessing any 
of the ideas as bad). Although at 
secondary level it ranks fifth, the 
Learning Diary is regarded more 
positively by primary boys, where  
it ranks third.
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My Time is broadly perceived in two different 
ways: some pupils see it as a chance to discuss 
schoolwork, others to gain emotional and personal 
support. The former believe it would be useful to 
track one’s work and express feelings about what 
and how you learn, but some within this group are 
wary of revealing a lack of understanding about 
their learning. Others appreciate that it would 
provide a chance to sort out a timetable to help 
them get ahead in their studying. It would also help 
them set targets for their learning as well as assist 
them to ‘manage time better for exams’ (secondary).

Those who see the My Time session as 
potentially providing them with emotional support 
view the idea positively: it could be an opportunity 
to get things off their chest, ‘alone time to talk 
about what you want’ (girl, 14). Others are more 
negative and extremely reticent about sharing their 
secrets, particularly with a teacher: ‘Nobody liked  
it because they would feel embarrassed’ 
(primary) and ‘The kids might worry that what 
they have to say is boring’ (primary). The biggest 
issue is confidentiality and trust: would issues 
remain private? Some primary pupils speak of 
feeling ‘frightened of teachers; I don’t trust  
them’ (primary). 

There is an association between My Time and 
existing mentoring schemes that influences pupils’ 

responses to the idea. Some pupils have a negative 
perception of these sessions, believing that they 
are for pupils who are falling behind with their 
work or those who need additional emotional 
support. Others feel that, though they might be 
on top of their work, they would appreciate a My 
Time session: ‘Troubled students have access to 
mentors, but those doing well need support and 
are under pressure’ (secondary). Primary pupils 
are also sensitive to others’ needs: ‘You might 
miss the quiet people that are worried but don’t 
make a noise about it.’ Some secondary pupils 
are also concerned about the mentor, that they 
would ‘have to take a lot of extra burden’.

Some voice concerns over whether their My 
Time mentor would have the necessary time, 
skills or training. They also feel that the idea places 
an increased burden on the teacher (or adult) 
holding the session. Some pupils are nervous of 
their teachers and are naturally wary of this type of 
interaction. Others see the idea as serving a two-
way purpose of breaking down barriers between 
teachers and pupils, which would be beneficial 
to all: it would be ‘good because I find it hard to 
speak to teachers in lessons and so maybe this 
time could be one-to-one with a teacher’ (girl, 12).

Having a choice over the mentor is important 
for pupils, as the relationship is crucial for it to 

Idea 3  My Time
having personal time to talk 
about learning

A
ve

ra
g

e 
46

.5
0

A
ve

ra
g

e 
22

.2
4

A
ve

ra
g

e 
18

.6
6

A
ve

ra
g

e 
12

.4
6

23
.0

2

20
.3

7

11
.6

4

44
.9

7

21
.4

7

16
.9

5

13
.2

8

48
.0

2

?

A
ve

ra
g

e 
44

.8
8

A
ve

ra
g

e 
25

.8
7

A
ve

ra
g

e 
16

.3
3

A
ve

ra
g

e 
11

.9
9

26
.4

5

18
.7

5

11
.3

2

42
.6

1

25
.3

0

13
.9

2

12
.6

5

47
.1

4

?

Of the five ideas for personalised learning, My Time ranks 
fifth (see appendix), with 44.88% of pupils considering it 
a good idea (the lowest percentage overall) and 16.33% a 
bad idea (the highest percentage overall). More pupils are 
uncertain about this idea than any other, with an average 
of 11.99% saying they were unsure about My Time (the 
highest percentage overall). Though not as well received 
as the four other ideas, My Time still sees 70.75% of pupils 
considering it a good or okay idea. 

28 29

work. Many feel a teacher might not be the 
best person to lead the session and suggest 
friends, peers and other adults outside school 
as alternatives: they ask if they would have a 
choice of mentor. Some pupils suggest the 
idea of a group My Time session, with collective 
agendas based around specific issues such as 
bullying; others would prefer not to meet in 
a group.

The notion of a My Time mentor as a  
broker between life inside and outside school 
is explored in some of the responses. Pupils 
are aware that My Time introduces a space for 
them to discuss wider personal issues, but they 
are concerned about whether this space is 
compulsory and assessed or voluntary; also,  
if My Time is held at regular intervals or only 
 when deemed necessary.
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My Time also ranks fifth amongst 
primary pupils (of whom 46.50% feel 
it is a good idea) but climbs to fourth 
at secondary level (where 43.25% 
consider it a good idea). On average, 
18.66% of primary pupils say that 
My Time is a bad idea (the highest 

percentage of the five ideas), whilst 
14.00% at secondary level agree with 
this assessment (a greater percentage 
believe Learning Diary is a bad idea). 

Pupils’ attitudes are fairly similar at 
both primary and secondary level, 
the main differences appearing in the 

responses for ok and bad: over 7% 
more secondary pupils view My Time 
as an ok idea and almost 5% more 
primary pupils consider it to be a  
bad idea. 
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26.45

18.75

11.32

42.61

0.87

Though My Time ranks fifth among 
both boys and girls, there are noticeable 
differences in proportions of those 
assessing the idea as good and those 
who see it as bad. 

Girls are marginally more positive, 
with 47.14% believing it is a good  
idea (4.53% more than boys), and 
4.83% more boys considering it to be 
a bad idea (18.75% compared with  
 

13.92% of girls). This trend is amplified 
at secondary level, with 6.01% more 
girls than boys assessing My Time as 
a good idea, and 6.24% more boys 
believing it to be a bad idea. 
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29.14

10.88
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46.26
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21.47

16.95

13.28

48.02

0.28
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‘ This is my  
favourite because 
then you can get 
everything off 
your chest.’  
Primary pupil

‘ By speaking you 
are releasing stress 
and then you can 
concentrate on 
other work.’  
Secondary pupil

‘ Who’s going to 
speak with adults? 
It’s just going to 
be like a lesson.’ 
Secondary pupil
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Masterpiece is ‘just getting away from school life 
and classes and this takes you away from learning’ 
(secondary). Some suggest it could possibly be 
peer-assessed, while others view it as an alternative 
to tests. Secondary pupils see the Masterpiece as a 
process of presentation and have lots of ideas for its 
format, which they would like to be able to choose.

The potential danger of repetition is raised 
by some pupils: ‘Once learnt, you still have to go 
back and put it in a Masterpiece’ (secondary). 
They suggest that creating a Masterpiece about 
something they have already learnt could be 
boring for them, as it would entail going back over 
old ground. 

However there are many other suggestions for 
the subject of the Masterpiece in order to stimulate 
learning: it could, for instance, be about things 
pupils would like to do rather than have already 
done, or about special skills they possess. Such 
positive thinking is balanced by concerns over 
practical issues such as maintenance and storage  
of all the Masterpieces. 

Secondary pupils are slightly more enthusiastic 
than primary pupils about the Masterpiece, but 
pupils of all ages have a considerable fear of 
embarrassment and of ridicule from others that  
is reflected in their evaluation of this idea. 

In fact, pupils’ views are polarised between 
seeing this as a route to sharing their achievements 
and talents with others, and a potential instrument 
of ridicule and shame. There is a dichotomy in the 
findings between Masterpiece being a source of 
inspiration and potentially de-motivating if pupils 
received negative judgments from others.

The fact that each Masterpiece would draw 
comparisons with others is seen by some pupils 
positively; ‘It could boost your confidence’ (boy, 
15). Others view comparison in a negative 
way. There is a sense of fear and pride in equal 
measure. Some believe shy pupils could end up 
with even less confidence, the reverse effect of 
its intention: ‘Comparison might demonstrate 
who has not done so well. It’s not good for shy 
people. They can come out looking less capable’ 
(secondary). However, pupils believe potential 
ridicule from others would be lessened if the idea 
were more academic or ‘official’, and therefore 
less prone to criticism from their peers. 

Some primary pupils worry that their work 
would be vandalised by older pupils. Others have  

a considerable fear they would not be artistic 
enough to make a Masterpiece: ‘I’m not very 
good creatively, but if you want to make it look 
interesting it’s hard for me and it might get chucked 
out eventually’ (secondary). Although it was not 
intended that this idea necessarily produced a 
creative output, with pupils being encouraged to 
consider scientific, historic or sporting interests, for 
example, it was nevertheless initially considered  
in this way by pupils.

As with the Learning Diary, primary pupils see 
the idea as a way to impress parents and teachers, 
to reveal hidden talents and as a tool to help 
teachers assess their learning needs: ‘Instead of 
boasting you could put it in a book so that you can 
look at it with your parents’ (girl, 11).

Secondary pupils see Masterpiece as a source 
of motivation, inspiration and aspiration, and as 
a way of getting to know each other better. This 
age group suggests that it could be at the end of a 
period of study, that it could be topic-based, or that 
it could be added to throughout the year, to lessen 
the burden.

 As regards assessment, some secondary pupils 
feel it should be compulsory, as they would need 
pressure on them to get it done. Others would 
prefer no pressure and are concerned about 
the potential extra workload. They believe the 

Idea 4  Masterpiece
creating your own special  
‘exhibit’ of a favourite subject
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Masterpiece ranks fourth of the five ideas 
overall (see appendix), with 48.99% of 
pupils saying they think it is a good idea. 
Those classifying it as a bad idea account 
for 12.39%, the third highest percentage 
of pupils choosing bad as a response. Of 
all the ideas, Masterpiece sees the highest 
proportion of pupils considering  it an 
okay idea (26.06%) and the second highest 
proportion of those unsure (11.31%). 
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Among primary pupils, and in 
tandem with the global trends, 
Masterpiece ranks fourth of the ideas 
for personalised learning. At secondary 
level, however, it rises to third favourite, 

with 43.67% of pupils assessing it as 
a good idea. Though the percentage 
of primary pupils selecting good 
as a response is over ten percent 
higher (54.31%), Masterpiece ranks 

lower at this level, as primary pupils 
are much more positive in their 
overall assessments of the ideas for 
personalised learning.
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Masterpiece



35

25.82

13.06

12.36

47.56

1.20

Of the five ideas, Masterpiece has one 
of the closest congruities between 
boys’ and girls’ opinions (after Learning 
How to Learn). On average, there is 
less than 3% variance between each 
of their responses. 

Masterpiece ranks third among the 
boys’ responses overall, in contrast with 
the overall trend. This is also the case at 

secondary level, but it drops to fourth 
place at primary (with 52.12% of boys 
considering it to be a good idea). 

In keeping with the global results, 
Masterpiece is fourth favourite for girls 
overall (also at primary and secondary 
level). Over 12% more primary girls 
thought this to be a good idea than 
their secondary counterparts (56.50% 

compared with 44.33%). Almost 8% 
more secondary girls than primary 
felt this to be an okay idea (30.27% 
compared with 22.32%). 
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11.22
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22.32
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9.32
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‘ You could choose 
your own thing.’ 
Girl, 11 

‘ Don’t want to  
do it as I’ll get 
bullied for being  
a show-off.’  
Primary pupil

‘ A good exercise to 
address shyness.’ 
Secondary pupil
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Pupils are generally very positive about the 
Legacy Project. However, a few pupils are 
reticent about the idea, since it would draw 
attention to them (as with Masterpiece, which 
also results in a piece of their work in the public 
domain). Perhaps there is a mistaken perception 
among some pupils of the Legacy Project being 
an individual rather than a collective effort. 
Again, there is a juxtaposition in their responses, 
with the fear of visibility alongside a sense of 
pride, belonging and presence. Pupils appreciate 
that the Legacy Project would help establish 
more of a connection with the school and  
their fellow classmates, and cultivate a sense  
of ownership and responsibility. 

Some see the project as a chance to give 
something back to the community or gain 
practical experience of useful life skills: it would 
be ‘nice to be giving back – to put something 
into the community you feel you took away’ (girl, 
13). One secondary special adviser speaks of an 
interviewee who ‘wanted to redeem himself, to 
show regret for something he had done’ and saw 
the Legacy Project as a route to doing this.

Pupils clearly like the idea of using their 
imaginations and being original in their choice 
of legacy. Some, however, are concerned about 
their legacy being vandalised because of the 

considerable emotional and financial investment 
in the idea: ‘Somebody would probably try to 
vandalise it and I’d be devastated’ (secondary).

At secondary level, pupils like the idea that 
their legacy could be something that is useful 
and practical (such as leaving the school 
decent toilets). They also see it as a platform for 
collaboration, for managing different ideas, for 
dispelling a negative image of young people, 
to show that ‘We’re not all troublesome youths’ 
(secondary), and to assist them in entering 
further education. Some feel this might be an 
opportunity to ‘do more ambitious projects 
with the government to make improvements’ 
(secondary). However, financing the legacy is a 
big concern for many pupils, as they recognise 
that additional funds might be needed. Space 
constraints are also raised as a potential issue.

How this idea links with learning is harder for 
some pupils to grasp: ‘It wouldn’t show what 
you’ve learnt’ (boy, 14). Some are impatient with 
certain ideas for legacies, as they would want to 
see instantaneous results and not have to wait  
a long time to see the outcome (if they planted  
a sapling tree, for example). 

Many pupils appreciate the idea of being 
remembered through a legacy, and like the 
notion of leaving something behind that will  

Idea 5  Legacy Project 
leaving your mark on the school 
in a positive way

exist in the future and that they could show 
to their own children. Pupils are aware of the 
possibilities of working together and managing 
the process of having different ideas, and 
secondary pupils comment on the benefits  
of locating the project in the wider community  
so that the focus is opened up.
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The Legacy Project ranks as the most 
popular idea overall, with the greatest 
proportion of pupils considering it a 
good idea (64.67%). Responses are 
predominantly focused on good (rather 
than okay, bad or unsure) with, on 
average, well over three times as many 
pupils considering the Legacy Project 
a good idea as those assessing it as 
an okay idea (64.67% compared with 
18.85%). The Legacy Project also sees the 
lowest proportion of pupils saying they 
are unsure of the idea (6.76%).
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Primary pupils consider the Legacy 
Project their favourite idea (and with 
71.63% it has the highest proportion 
of primary pupils assessing it as a good 
idea overall). Only 5.31% of primary 

pupils believe the Legacy Project  
is a bad idea. Of all the ideas, the 
Legacy Project also sees, at both 
primary and secondary level, the lowest 
percentages of pupils thinking the  

idea is okay (16.01% and 21.69% 
respectively). At secondary level, 
the Legacy Project ranks second, 
with Learning How to Learn being 
considered as the most popular idea.
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19.54

10.22

8.05

60.62

1.57

Among the boys, the Legacy Project 
ranks second overall (though there is 
only 0.36% separating it from the boys’ 
favourite idea, Learning How to Learn.) 
At secondary level, the Legacy Project 
also ranks as second most popular,  
but it is the firm favourite of primary 
boys, 70.11% of whom consider it  
a good idea.

Conversely, the Legacy Project is  
the girls’ favourite idea overall, and  
also at secondary level. However, 
among primary girls it ranks second 
(the Learning Diary ranks first, with 
0.29% more pupils selecting good  
as a response).

The Legacy Project demonstrates 
one of the greatest disparities 
between boys’ and girls’ responses 
(with up to 8.10% difference between 
them). However, these differences are 
less marked at primary level than  
at secondary. 
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‘ If you left your 
mark, there 
would be a lot  
of emotions  
in it.’  
Secondary pupil 

‘ Makes people  
feel more  
confident and  
they feel part  
of the school.  
It gives them  
an identity.’  
Secondary pupil

‘ If it was more 
connected to 
learning it would 
be better. You 
would be learning 
how to make  
ideas happen.’  
Secondary pupil
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In addition to discussing the five main ideas, 
pupils were asked to introduce their own ideas 
for personalised learning. In this way a variety  
of additional ideas surfaced. 

At primary level, the focus of the pupils’ 
own ideas is on their favourite activities and 
ideal timetables. For example, some want ICT 
(Information and Communication Technology)   
the whole day, others more science, and others 
more play and time to relax: ‘Relaxation is the 
key to good learning.’ Many mention that they’d 
like ‘difficult’ lessons (like Maths) in the morning 
(after a warm-up or exercise session ‘to get 
our energy out’), and ‘fun’ classes (like art) in 
the afternoon. There is a general emphasis on 
more active lessons, on more sports as well 
as practical activities that are ‘more hands-on 
instead of listening to the teacher.’ Some primary 
pupils would like their teachers to get ‘more 
support so they have more control over us’ and 
to ‘have more say in what they teach.’

At secondary level, the focus is on process, 
resources and larger-scale changes. Some prefer 
group work, others individual work and more 
choice over their subjects. Overwhelmingly, 
secondary pupils would like practical work in 
their lessons and more opportunity to talk about 
a subject of their choosing (perhaps building  

on the My Time idea). 
Secondary pupils would like more information 

and teaching about careers, as well as more 
vocational and practical learning that will help 
them build work experience and develop ‘life 
skills such as interview skills for jobs and careers’ 
(boy, 14). They are aware that older people ‘are 
indecisive on what they want to do as a career’ 
(girl, 13), and feel they need to understand what 
it would be like to be in that position later. They 
also suggest bringing business leaders into  
the school to give them insight into the  
working world.

Generally, pupils would like there to be more 
of an obvious link between lessons and life in 
general, ‘because a lot of the time people don’t 
understand why things are important’ (girl, 13). 
They would like more collaborative work, relying 
less on textbooks. They share with primary 
pupils the desire for key subjects in the morning, 
and more ‘fun’ lessons in the afternoon. 

Quite a number of pupils suggested 
role reversal, so their teachers could better 
understand them, and vice versa, ‘so that 
students could explain what it’s like to be  
a teenager today’ (secondary).

Pupils’ own ideas for  
personalised learning
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‘ This has helped me think 
about how I want things  
to be.’ Secondary pupil

Pupils’ own ideas for personalised learning



Both primary and secondary pupils would  
like more choice and autonomy in their learning, 
and would like teachers to listen more to 
what they want. Both groups highlight the 
importance of not getting into trouble and 
would like more help on how it can be avoided. 
They want to learn ‘how to stop getting out 
of control’ (boy, 12), and believe that knowing 
more about how people work and ‘how to deal 
with life and its problems’ (girl, 14) could lead to 
a more enjoyable and productive school life.

 There is a noticeable desire among many 
pupils for a change in the rhythm of the school  
day, and in the patterns and methods of learning. 
All acknowledge that the physical school 
environment is crucial in helping them to develop 
their learning, as are their relationships with 
their teachers. Primary pupils would like outdoor 
learning; secondary pupils would like areas to 
relax and a more relaxing environment generally. 
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Pupils’ own ideas

Pupils’ own ideas for personalised learning

‘ They [teachers] are only showing us 
the door; we have to walk through it, as 
they say. So we still have the chance to 
be spontaneous.’  
Boy, 14

‘ We should have time to think about 
what we want to be when we’re older 
and we can practise what we will need.’  
Girl, 11

‘ We need a room where we can go and 
get rid of all our tensions and stress.’  
Secondary pupil

‘ Thank you for taking notice in how  
we are  learning and for letting us  
have our say.’  
Primary pupil



Overall, the pupils involved responded 
enthusiastically to the conversation about the 
five ideas for personalised learning, and were 
pleased to have the opportunity to express their 
thoughts and opinions. Many of the schools 
involved in this research exercise expressed 
an interest in being further involved in the 
development of the ideas, and recognised the 
potential for collaborations between pupils, 
school and the wider community. 

In order to develop, refine and explore  
the full potential of the five ideas, the Sorrell 
Foundation recommends they should each  
be piloted with a small number of schools.  
This would tease out the full implications of the 
ideas – financial, practical, organisational and 
emotional – that began to emerge through 
the workshop discussions. These issues would 
benefit from fuller investigation, as they will 
affect how the ideas might be received or 
implemented in schools.  

     The pilot we propose would aim to 
evaluate each idea for its educational value and 
practicality. Broader issues such as citizenship 
and impact within the community would also 
be examined. Process, timing and costs would 
be explored, as well as the benefits and barriers 

to scaling up the ideas. The outcome would  
be a range of ideas for personalised learning, 
piloted and tested in the school environment, 
ready for decisions to be made about their 
future introduction. 
 
In this study, pupils have had their say about 
personalising their learning, and the Sorrell 
Foundation believes the dialogue should 
continue. In this way the conversation will be 
enriched and all can learn from it.

Next steps
prototyping ideas for 
personalised learning  7

44 45Next steps
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The ideas are ranked here by popularity according to the percentage of pupils choosing good  
as a response.

Appendix  
popularity ranking 
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Learning How to Learn
Male Female Average

Male Female Average

Male Female Average

Male Female Average

Male Female Average

Learning Diary

My Time

Masterpiece

Legacy Project

60.98% 61.46% 61.22%
25.11% 26.97% 26.04%
6.20% 4.95% 5.58%
7.46% 6.33% 6.89%
0.25% 0.29% 0.27%

46.28% 57.87% 52.08%
24.44% 22.17% 23.30%
16.37% 10.57% 13.47%
11.89% 8.69% 10.29%
1.02% 0.70% 0.86%

42.61% 47.14% 44.88%
26.45% 25.30% 25.87%
18.75% 13.92% 16.33%
11.32% 12.65% 11.99%
0.87% 0.99% 0.93%

47.56% 50.41% 48.99%
25.82% 26.30% 26.06%
13.06% 11.72% 12.39%
12.36% 10.27% 11.31%
1.20% 1.30% 1.25%

60.62% 68.72% 64.67%
19.54% 18.17% 18.85%
10.22% 5.75% 7.98%
8.05% 5.46% 6.76%
1.57% 1.90% 1.74%
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Learning How to Learn
Male Female Average

Male Female Average

Male Female Average

Male Female Average

Male Female Average

Learning Diary

My Time

Masterpiece

Legacy Project

61.38% 62.47% 61.92%
28.00% 29.37% 28.68%
5.00% 3.40% 4.20%
5.13% 4.20% 4.67%
0.49% 0.56% 0.53%

34.63% 42.29% 38.46%
30.62% 28.80% 29.71%
21.63% 16.89% 19.26%
11.88% 10.88% 11.38%
1.24% 1.14% 1.19%

40.25% 46.26% 43.25%
29.88% 29.14% 29.51%
17.12% 10.88% 14.00%
11.00% 12.02% 11.51%
1.75% 1.70% 1.73%

43.00% 44.33% 43.67%
28.63% 30.27% 29.45%
14.75% 12.70% 13.72%
11.75% 11.22% 11.49%
1.87% 1.48% 1.67%

51.13% 64.29% 57.71%
24.00% 19.39% 21.69%
14.63% 6.69% 10.66%
7.37% 6.69% 7.03%
2.87% 2.94% 2.91%
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Learning How to Learn
Male Female Average

Male Female Average

Male Female Average

Male Female Average

Male Female Average

Learning Diary

My Time

Masterpiece

Legacy Project

60.58% 60.45% 60.52%
22.22% 24.58% 23.40%
7.41% 6.50% 6.95%
9.79% 8.47% 9.13%
0.00% 0.00% 0.00%

57.94% 73.45% 65.69%
18.25% 15.54% 16.90%
11.11% 4.24% 7.67%
11.90% 6.50% 9.20%
0.80% 0.27% 0.54%

44.97% 48.02% 46.50%
23.02% 21.47% 22.24%
20.37% 16.95% 18.66%
11.64% 13.28% 12.46%
0.00% 0.28% 0.14%

52.12% 56.50% 54.31%
23.02% 22.32% 22.67%
11.38% 10.73% 11.06%
12.96% 9.32% 11.14%
0.52% 1.13% 0.82%

70.11% 73.16% 71.63%
15.08% 16.95% 16.01%
5.82% 4.80% 5.31%
8.73% 4.24% 6.49%
0.26% 0.85% 0.56%

Responses from all schools  
(30 in total)

Responses from all secondary  
schools (22 in total)

Responses from all primary  
schools (8 in total)

A total of 2,414 responses were gathered from pupils across 30 schools in total. The responses 
numbered 1,178 boys and 1,236 girls. At the 22 secondary schools, 800 boys and 882 girls 
responded, and at the 8 primary schools, 378 boys and 354 girls responded.

overall results

Appendix
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We all learn differently; but how do we learn best, in ways that 
suit different needs? How can individuals find their own learning 
path while conforming to the framework of the standard school 
organisation and the curriculum?

The Sorrell Foundation was asked by the Department for  
Education and Skills to engage school pupils in a conversation  
about personalised learning, and to investigate its potential at both 
primary and secondary level by exploring five practical ideas.

To find out what pupils felt about the ideas, the Sorrell Foundation 
visited 30 schools (8 primary and 22 secondary) during June and July 
2004. More than 2000 pupils were engaged in a conversation focused 
on how they would like to learn. The methods, results and implications 
of the study form the basis of this publication.

Pupils responded positively to the concept of personalised learning, 
and they were pleased to have the opportunity to express their 
thoughts and opinions. Perhaps we should not be surprised by this.  
In the age of the iPod, young people are completely at ease with the 
concept of personalising their music, and are equally at ease with 
what, with apologies to Apple, might more appropriately be 
called iLearning.


